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Abstract
Children do not develop in stages as traditionally defined. That is, their behavior changes gradually not abruptly, 

they develop at different rates in different domains rather than showing synchronous change across domains, and 
different children develop in different ways [1]. Cognitive development does show, however, a number of weaker 
stage like characteristics.
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Introduction
First, within a domain, development occurs in orderly sequences 

of steps for relatively homogeneous populations of children. That is, 
for a given population of children, development in a domain can be 
described in terms of a specific sequence, in which behavior a develops 
first, then behavior b, and so forth. For example, with Piaget and 
Inhelder`s conservation tasks involving two balls or lumps of clay, 
there seems to be a systematic three-step sequence [2] conservation of 
the amount of clay (Is there more clay in one of the balls, even though 
they are different shapes, or do they both have the same amount of 
clay?), conservation of the weight of clay (Does one of the balls weigh 
more?), and conservation of the volume of clay (Does one of the balls 
displace more water?). It’s not always easy to explain and predict such 
arrays, but it seems that they are often ordered in a particular domain. 
Second, these steps often indicate major qualitative changes in behavior, 
namely changes in behavioral organization. So it looks like kids are 
developing new types of skills in addition to developing additional 
skills they already have. This fact is reflected in the appearance of 
behavior that did not previously exist in a particular context or task. 
For example, in role-playing, an understanding of specific social roles, 
such as  a physician interacting with a patient, appears at some point in 
the developmental sequence of the social category and  usually persists 
into school age  [3]. Similarly, an understanding of the conservation 
of clay sets develops at specific points in the evolutionary sequence 
of conservation. More generally, it seems that large (but not all) areas 
of behavioral reorganization may occur. During these times, children 
show more than the usual small qualitative changes that occur every 
day. They show significant qualitative changes, which appear to be 
characterized by large and rapid changes in many areas [4]. In fact, rate 
of change has emerged as a promising general measure of the degree of 
reorganization. These large-scale reorganizations are called levels. The 
term step is used to describe a qualitative change that can be explained 
in terms of developmental sequences, whether at a new level or not [5].

Third, cognitive development seems to have several universal steps, 
but their universality seems to depend on how they are defined. If 
the steps are abstract and generally defined, or if a large set of skills is 
considered, the developmental sequence appears to show universality 
across the domains of different social groups and the child as a whole 
increase. However, given specific abilities, the number and type of 
developmental stages appear to vary depending on both the context and 
the individual child. Therefore, for large changes (macro engineering), 
there seems to be some universality, but for small changes (micro 

engineering), individual differences seem to be standard [6]. There 
are many ways people can process information and perform cognitive 
tasks. Attention is an important aspect of cognition and includes 
the ability to focus on something to eliminate others, called selective 
attention1. It is also to use that choice and focus on what is called 
sustained attention for a period of time. In the early stages of cognitive 
development, babies tend to innovate (that is, pay more attention to 
new things) and support rapid learning [7]. They also participate in 
habituation, which is defined as a tendency to become unresponsive 
to repeatedly presented stimuli. In other words, babies are becoming 
less and less focused on what they have seen before, sometimes even 
stopping responding. Studies have shown that fetal habituation can 
begin before birth. Attention continues to develop throughout early 
childhood, and by the time they reach school age around the age of 
five, many children have developed the ability to maintain long-
term, sustained attention. This is very convenient for them in the 
classroom. Some children have been diagnosed with Attention Deficit 
Hyperactivity Disorder (ADHD) because they have a great deal of 
difficulty maintaining attention. However, this disorder is usually not 
diagnosed in early childhood or in the first 5 years of life [8].

Memory is another important aspect of cognitive development. 
There is evidence that babies have memories. However, a phenomenon 
known as childhood amnesia refers to the human tendency to be unable 
to recall experiences under the age of three. A possible explanation for 
this type of amnesia is that the way the human brain stores memory 
changes from infancy through the rest of development. For example, 
it can be difficult to preserve memory in the form of words before the 
ability to speak and understand a language develops. And as a child, 
people lack a sense of self and, therefore, are unable to form a clear story 
about the experience that results in  actually recalling the experience1. 
Memory increases throughout early childhood through processes such 
as rehearsals, repeating and storing information in memory (such 
as singing songs to remember the alphabet), developing scripts or 
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mental schemas, and subsequent actions. Situations learned through 
experience. Another important area of cognitive development is called 
executive function. This is a set of important cognitive skills including 
working memory, mental flexibility, and self-control of a person [9]. 
For example, the ability to switch attention between tasks as needed to 
complete successfully (called cognitive flexibility) is an important skill 
associated with executive functionality1. Babies are born with a brain 
architecture that prepares them to perform executive function, which 
needs to develop throughout childhood. 

Relationships (eg, relationships with parents and teachers), activities 
(eg, developmentally appropriate play time), and locations (eg, safe 
home environment) are the main factors that shape the development of 
executive function in early childhood includes executive function can 
be adversely affected by trauma, stress, and so on. Healthy development 
of executive function can lead to better results in later years, such as 
improved school and job performance. 

Attachment is an important concept associated with a child’s 
emotional and social development. It is defined as an emotional 
attachment to others. The development of attachment is a biologically-
based human need and is essential for the healthy emotional and social 
development of children. Attachment affects a person’s development 
and ability to build relationships with others from childhood to 
adulthood. Attachment develops primarily through upbringing from 
parents or other important persons [10]. Children use their parents as 
a safe haven and explore the world around them safely. This means 
that the child needs emotional safety from their parents. This can be 
nurtured by providing emotional comfort when parents are always 
there and need to interact with the outside world3. Evidence of positive 
attachment can be seen through the behavior of the baby. For example, 
it’s common to play with toys and look back at parents to see if they’re 
still there.

How to Support Emotional and Social Development in 
Early Childhood 
Self-Control 

 An important aspect of early childhood emotional and social 
development is the development of self-control. Self-control is defined 
as “the ability to manage strong emotions and prevent them from 
doing what they want to do”. This is the ability to develop over time 
through interaction with others and direction of action. You can learn. 
This ability can begin to develop in infancy and there are ways in which 
adult caregivers can help them [11]. The table below summarizes the 
development of self-control from birth to the age of three and how 
adults can easily support that development. 

Tantram 

Another important aspect of early childhood emotional and social 
development is the development of temperamental tantalum. These 
are the emotional outbursts that occur when a child feels that his or 
her needs and desires are not met and cannot express him in other 
ways. They are common in toddlers; especially children aged 2-3 years. 
Anger outbursts tend to subside between the ages of 3 and 47.  There 
are ways to support the emotional and social development of an infant 
by helping adult parents overcome the plight of the infant’s anger. To 
prevent them, adult caregivers can ensure daily activities (including 
meal times and sleep) and adequate sleep. Nap is a great way to ensure 
that your baby gets the sleep he needs. Other ways to prevent tantrum 
include active discipline and upbringing, including:  Give your baby 

choices as much as possible (such as when choosing toys) and use a 
positive tone when asked to do something. Not all tantrums can be 
prevented. Once hit, there are ways to help young children deal with it 
and get over it. First, adult caregivers tend to get worse during tantrum, 
so it is advisable to stay calm at such moments7. It can also work to 
distract children during tantalum. Finally, it has been suggested that 
tantrum is amplified by paying more attention to the child or by giving 
them what they want, which led to the tantrum. If the child is not at 
risk, parents can instead ignore while the tantalum is occurring and 
wait until the tantalum is over to interact with the child [12]. Over time, 
as infants grow older, tantrum tends to disappear. If you get worse 
around the age of four, or if you do any harm to yourself or others, it 
is advisable to seek professional help (such as a pediatrician). Violent 
behavior or breath-holding. Harmful behavior during tantrum should 
not be ignored.

Conclusion
Cognitive development along with Emotional and social 

development are important factors of early childhood development. 
Two of the major theories of in Cognitive development were developed 
by psychologists Jean Piaget and Lev Vygotsky. From before birth, 
throughout the first few years of life, many critical cognitive changes 
that impact cognition throughout life occur for human beings. Some 
of the main changes that occur include the development of selected 
and sustained attention, memory, and executive function. In emotional 
and social development the main areas of development are emotional 
expression, emotional understanding, and social information 
processing. Furthermore, the development of attachment is a 
biologically-based need in humans and critical to healthy emotional 
and social development of children. Adult caregivers can help support 
development in this area by teaching children self-control and 
modeling appropriate behaviors. Temper tantrums are a normal part 
of this type of development and can be managed.
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