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Abstract
Introduction: In higher education there is a constant need for developments that are sustainable and enhanced
quality. The academic leader plays a significant role in that work, which ultimately aims to result in beneficial
outcomes for the students. This paper describes how participatory action research as a democratic and inclusive
method, can facilitate the academic’s participation in their own, as well as in academic programmes’ quality
enhancement.
Objectives: The aim was to illustrate and describe how academic leaders can engage teachers in pedagogical
developmental work, such as curriculum development, pedagogic profiles, pedagogical reviews, by using a
participatory action research perspective.
Methods: A multiple case study enables the researcher to explore differences within and between cases. In this
study, three cases have used a Participatory Action Research model as theoretical frame, to illustrate their quality
improvement processes.
Results: All three interventions illustrate improvement processes developed and tested by academic leaders in a
university setting, having in common that the teachers involved reflected on the task from their own perspectives.
Conclusion: Our work indicates that these educational approaches have a potential to be of guidance in
developing future educational activities, since they spur reflection and participation.

Keywords: Academic leadership; Action research; Education;
Development; Implementation

Background
In higher education there is need for constant developments that is
sustainable and enhance quality within the institution, as well as
amongst teaching colleagues. Challenges faced by those who hold
pedagogical development positions imply a need to put great effort
into engaging staff in such pedagogical work. The culture that exists
within an educational programme, institution or department has an
effect on individual teacher's ability to develop and implement ideas to
improve the teaching and learning. Pedagogical leaders commonly
need to take a strong socio-cultural perspective in regards to teaching
and learning development, and consider the context in which the
education takes place. Further, the importance of dialogue in social
interaction is described as a crucial element to reach change [1].

Teaching and learning in academic settings
The idea of developing clear intended learning outcomes for all
higher education has been requested by the Bologna Declaration
(1999) as well as from government bodies, such as the Swedish Agency
for Higher Education. Harden and Crosby [2] argues that teachers
must recognize that due to potential information-overload available,
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students need support in focusing on those learning outcomes
necessary for shaping professional practice. The largest driving force to
align with the mentioned guiding documents is core curricula, which
are developed as an educational programme’s highest structure. The
most common function to create, adjust and follow-up such curricula’s
are the pedagogic leaders, such as programme directors or programme
board representatives. Their role as managers of education has been
presented to entail challenges, such as leading work to develop
pedagogical guides and structures. Similarly, Quinn [3] suggested that
pedagogical guides should focus on the most important competencies,
which the students are expected to achieve.
If the guiding documents are inspired by the above reasoning,
students are facilitated to reach the stage of learning, where they
change and develop as individuals [4]. This approach might also
support students’ possibilities to gain crucial practical skills
recommended by Schön [5], namely evolving from knowing-in-action
to a more conscious approach on that knowledge, called reflection-inaction.
Today’s teachers are commonly aware of benefits from reflective
learnings activities, for example favouring seminars before multiplechoice exams [6]. Most are also aware of students having different
learning-styles and the variation in learning activities that calls for
flexible learning methods [7]. Not only do students have different
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learning-styles but teachers also face different teacher roles [2], such as
information provider, facilitator, examiner, role-model etc. A
distinction often made within university career systems is that own
work-related focuses are perceived as constant compromises between
producing good research, whilst still having to teach [8]. One
promising vein, suggested by Harden and Crosby [2], identified some
of the important roles of the medical researcher to relate to pedagogic
developments, such as the research-developer and planner roles.
As the workload for teachers not seldom peak at unpredictable
intervals, the ambitious inclusive and deep-learning pedagogy
suggested beneficial for students, is often challenged, and sometimes
have to give way to less ambitious, surface-learning teaching [9]. Stress,
high workload and variation in competing work-related tasks increase
vulnerability amongst teachers and risks making them return to the
traditional knowledge transferring teaching they strive to avoid [10].
As these dilemmas seem to be one that is hard to solve, the suggestion
is to identify strategies to facilitate, for those involved, ways to manage
coping with them in the most beneficial way possible [11].

Academic leadership
Empirical studies on academic leadership within the university
context has most commonly been focused on heads of universities,
whilst limited research has focused on academic pedagogical leaders,
such as programme directors responsible for quality and development
of an educational programme. The academic leader therefore has a
significant role for programme quality, development of teachers within
the programme and in the long term learning and teaching outcomes
for students [12].
One part of the role as a pedagogical leader has been described to be
supportive and coaching amongst teachers in the programme
(developer role) but at the same time demanding that they collect
student evaluations and produce their feedback and grades on time
(deliverer role). These contradictory approaches (support and demand)
have been identified to be equally important traits in higher academic
leader roles [13]. One of the other main tasks for educational
developers has been defined as supporting development of reflective
learning amongst teachers [14]. During pedagogical review, the
pedagogical leader should highlight for the teacher, be aware of and
face the reflection of their teaching in their context, as well as
presenting new challenges in teaching. Furthermore, leadership
effectiveness in complex environments (such as higher education)
requires matching multiplicity in behaviour, including competence in a
number of roles and the capacity to move effectively between them
[15]. It has been suggested that academic leaders can improve and
become more effective in their leadership skills and develop their selfawareness [16]. In a study Vilkinas and Ladyshewsky [17], examined
leadership behavior and effectiveness amongst ninety academic
Programme Directors (PDs´) and found they had the ability to
implement and further develop their leadership skills. They also
identified PDs had the task of maintaining networks, creating
opportunities for changes, and to provide support for teachers.

Participatory action research
One methodology that has been shown to be beneficiary to reach
sustainable change, is a theoretical model of research; Participatory
Action Research (PAR). Within the PAR philosophy, important
democracy enables and liberates participants to be co-active in
constructing deeper understanding with new meaning being
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underscored. Similar to the PAR, critical theory emphasises change
and corresponds well with empowering aspects of quality
development. The emancipatory knowledge interest of critical theory is
an aspect that fits well within in this multiple case study.
PAR has been suggested to be used as a theoretical frame and
structure to empower the academic teacher within the university to
engage in the process of constructing and using their own knowledge.
This has been shown particularly relevant for people whose role it is to
constantly reflect over and evaluate one’s teaching and who need to
take ownership of existing limitations, and taking initiatives towards
desired actions [18]. The PAR philosophy has leant upon above bear
common principles, originating from several PAR theorists’ work [18].
One of our core assumptions is that pedagogic leaders, in our case
within a medical university in Sweden, are drivers in developmental
work through a continuous dialogue, enhancing possibilities to reach a
sustainable pedagogical change. In the role of the pedagogic leader, it is
then important to engage, support and direct teachers by using PAR. In
this paper we take a starting point from the subjects of programmes in
Occupational therapy and Dental hygiene, as well as in an interprofessional medical masters education. We suggest using a particular
PAR model that has shown a promising approach involving teaching
researcher (from here on called teacher) in making change, for
sustained quality improvement. It is also assumed to beneficially
breakdown the polarity between theory and practice [19]. Hence, this
paper raises questions on what approaches pedagogic leaders can use
to facilitate teaching colleagues to become change agents for the benefit
of their student’s learning. As there are limited empirical studies
focusing on educational quality development taking teachers and their
context in consideration, this study focuses on PAR formed, to
enhance communication and engagement within different academic
teaching cultures.

Aim
The overall aim was to illustrate and describe how academic leaders
in pedagogical developments can engage teachers by using a PAR
perspective.
Specific aims:
•
•
•

To describe how academic leaders can be engaged in the process of
developing a new curricula
To describe how academic teachers can participate in the process
of developing a pedagogic profile
To describe how academic leaders can support teachers to develop
their teaching through a pedagogical performance review

Methods
A multiple case study [20] enables the researcher to explore
differences within and between cases, with a common goal to replicate
findings across cases. As comparisons will be drawn, it is suggested to
be imperative that the cases are chosen carefully so that the researcher
can predict similar results across cases, or predict contrasting results
based on a theory [20]. In this study, the three cases were chosen since
they illustrated two common assignment pedagogic leaders meeting
and one less developed but with a promising teacher development task.
In common, the three cases describe a process of change and
development, where staff have been included and encouraged to be
reflective and critical and thus become drivers of change. Like good
teaching, academic leadership is not merely telling or transmitting
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information or ideas; it is a sort of conversation aimed at helping
people to change and develop [21]. All three cases have taken
inspiration from action research methodology that ultimately aims to
engage the group members to be active co-actors in the creation of the
new ideas. In particular, John Friedmans Three dimensional leadership
model that promote an action-oriented system that is transparent and
open to challenge structures and experiment with new ideas to reach
sustainable goals [22]. In common for the three cases below is that all
processes have included identifying a common goal (or mission) and a
more long-term strategy; vision that also include values that ultimately
aim to support students´ team competence.

and problematized from the challenges of versatile demands faced by
teachers within higher education. They are further discussed from a
multiple case perspective [20] as well as from a current health care
practice trend-perspective.

Also, in common when planning the improvement process for
developing new curricula, a pedagogic profile or a pedagogic
performance interview our strategy was to use a small group
collaborative set-up [23] to encourage participants to become owners
and drivers of the quality improvement processes performed.

Theoretical framework
The theoretical model of research (Participatory Action Research;
PAR) constitutes the foundation within which the three following
implementation processes are tested and described. Although,
implementations differ in focus, they all apply PAR as a theoretical
method and frame to empower teaching colleagues within the
university to engage in the process of building and using their own
knowledge. Here, as in the PAR philosophy, setting a structure that
enables and liberates participants to be co-active in constructing new
meaning, through dialogue or group discussions, are underscored,
independent of whether they constitute a process of dialogue or
discussions in smaller or larger groups [24].
Based on the belief that PAR can lead to sustainable quality
improvements that ultimately benefit the students’ as well as their
teachers’ development over time, the academic developments
presented are framed within a specific quality development model
encompassing four phases; plan (P), do (D), study (S) and act (A)
(commonly known as the PDSA-cycle [24] (Figure 1). This model
works particularly well within a system or organisational structure of
interrelated processes operating to produce an output, such as a
university, and works well alongside the quality improvement
viewpoint, which involves understanding how the system works and
shares that knowledge within the organisation [25]. The PDSA cycle
may comprise of interactions involving mental activity, attitudes, and
behaviours of a single human or amongst a group of people
orchestrated to produce services and outcomes. The goal of PDSA
quality improvement is to pursue effective changes in processes that
favourably affect outcomes [24].
PDSA cycles form part of a concept called “The Improvement
Guide” [26], which provides a framework for developing, testing and
implementing changes leading to improvement. The model is based in
scientific method and moderates the impulse to take immediate action
with the wisdom of careful study. The framework includes three key
questions and a process for testing change ideas [26], for the
overarching drivers of the larger set-up and evaluation. The three key
questions are: i) what are we trying to accomplish? ii) How will we
know that a change is an improvement? And iii) what changes can
result in improvement? The three improvement processes described in
the findings section below have in common that they have all applied
the circular part of the PDSA improvement model on their work.
However, they have reached different stages. The three case-reports on
initiatives taken to facilitate pedagogical developments are presented
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Figure 1: The Improvement Model

Findings
The structure for this work lean on the PDSA model of
improvement by Langley et al. [24], the three cases address the
following aspects of pedagogic developmental work using PAR and
PDSA-model:
•
•
•

Curriculum developmental work
Implementation of a pedagogical profile
Pedagogical performance review

The three improvement processes described in the findings section
below have incommon that they have all applied the circular part of
the PDSA improvement model on their work.

Curriculum Developmental Work
This case aimed at renewing a bachelor programme curriculum. A
multi-faceted challenge that provided reason for incorporating all
faculty members and clinical teachers involved in the programme.

The curriculum development process
This development process took place in collaboration with teachers
and students within an occupational therapy programme.
Plan: The initial step of establishing the project’s status was done by
asking the teacher groups to discuss and identify a common direction
that all agreed upon. The pedagogic leader took initiatives to display
future challenges, from different futuristic reports to view the need for
change. This was discussed and problematized in relation to the
current programme.
Do: The pedagogic leader formulated the needs and goals in specific
areas. The colleagues participated in identifying subjects that would
work to answer the question of “How to secure improvement” in the
particular think-tank subject area. The think tank areas focused on;
inter professional learning and clinical practice; the main subject and
aspects within the programme; aspects of recruitment of students and
its profile; entailing both generic competences and pedagogical profile.
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The think-tanks were based on voluntary choice and participation was
strongly advised.
Study: The pedagogic structure applied by all think-tank members
was to search for and contribute by having read a text they had brought
and reflected around for the group to discuss. The pedagogical leader
encouraged the think-tank members to engage and reflect on different
data collected such as pedagogical publications and national guides.
Thereafter, summarizing all suggestions for change identified by the
group in a text that would also form parts of the text in the new draft
curricula.

Reflection of curriculum development
Weaknesses in the set-up concern the time and multiple competing
tasks that teachers were facing. Strengths were that the teachers, feel
more like co-creators and co-owners of the final product; the curricula.
The pedagogic leaders had thus made it more appealing through
allowing choice of subject. This corresponded with the thoughts
presented by Kolb and Kolb [7], who suggested creating a structure
that enabled space for mutual experiential learning, simultaneously
corresponding with each person’s preferences.

Implementation of a Pedagogical Profile
Development of the pedagogical profile
This implementation work is informed by teachers from different
subject-orientations within a multiprofessional programme.
Together with the programme committee chair person, a group of
teachers from a multi-professional programme committee created a
draft of a pedagogical profile of the courses included in the programme
committee. The profile was about teaching that aimed for the students
to reach a number of general skills following training (evidence-based
approach, readiness to act, information literacy, communication skills,
multi-perspective viewing, www.ki.se).

grading criteria and learning outcomes. The idea is for teachers to use
good examples to find their own ways to implement the pedagogical
profile based on a PAR-perspective, namely that teachers together are
responsible for the implementation. During the implementation period
teachers communicate with other teachers within the educational webplatform used. A final workshop was held where following-up on the
exercises that the teachers performed concerning implementation of
the pedagogical profile.

Evaluation of the pedagogic profile
Evaluation of the implementation of the profile was performed by
gathering students 'and teachers' views on how the profile attained the
potential need for changes in the profile and the benefits yielded by it
and how it has been implemented. Heads of department were involved
in suggesting which teachers would be involved, increasing the chances
that the teacher will get time for participation in the implementation
process.

Pedagogical Performance Review
This example originates from individual dialogues with teachers
within a Dental hygiene programme. The teachers in an educational
programme have regular performance reviews with the programme
leader to discuss different issues in general. In this case, a pedagogic
performance review will be highlighted and has been developed and
implemented in the educational activities amongst teachers, to support
pedagogical issues, activities and providing space for reflection and
creativity. This case will also focus on the leadership capabilities and
the leader’s role in higher education.

Development of the performance review

Plan: Then, course responsible teachers in the programmes were
invited to try to adapt their course curricula to the profile, and some
core concepts were introduced. To further be able to implement the
profile based on the course responsible teacher’s experiences, another
workshop was held.

Plan: The initial step was to reflect what pedagogical performances
should include teachers and what these dialogues with teachers would
focus to accomplish in their teaching skills. The next step was to
construct this pedagogical performance review, inspired by a Medical
Education guide 5 [6] and the Karolinska Institutet model for
supervisor review [6]. The performance interview guide entailed open
questions and the pedagogical review was divided into different
themes; formal competence, approach and experience of teaching,
development of teaching materials, reflection of pedagogical issues,
interaction with other teachers in other organisations, and short-term,
as well as long term goals, with teaching and learning.

Do: Before the workshop, each participating teacher read one or two
articles about competence and performed written reflections in the
form of a reading log. The teachers took the reading log to the
workshop and discuss their reflections. Prior to the workshop, teachers
also analyze current course curricula in relation to one or two
competences in the pedagogical profile. The aim of the workshop and
implementation is to support the course responsible teachers to change
their course curricula so that they are in line with the pedagogical
profile. In addition, it aimed to enhance skills applicable in formulating
learning objectives, learning activities, grading criteria and grading in
line with the pedagogical profile.

Do: Before the pedagogical performance review was implemented,
the involved teachers were contacted and informed of the purpose of
the interview, thus giving them time to prepare and reflect. During the
interview, questions were asked in order to highlight the themes above.
More specific questions, regarding for example how the teachers plan
and work with their teaching in relation to learning outcomes, their
learning activities and examinations, their opportunity to develop
pedagogy in their teaching, their work with student´s participation in
the teaching, and reflection on their educational awareness. The
teachers should also think about how the changes are an improvement
in their teaching.

Study: Teachers are supported in the implementation process by a
group of teachers responsible for implementation but especially by one
another, via implementation specific activities in the university
educational website. Here, each teacher will be asked to enter how they
implemented the profile in the form of teacher activity, examinations,

Study: The outcome of the pedagogical performance review was
evaluated three months after the interview using a questionnaire,
where the interviewees were asked if their expectations were fulfilled.
Questions also included their opinion of the importance of this type of
dialogue as an instrument for quality management. As an academic
leader of an educational programme, working with pedagogical review

Implementing the pedagogical profile
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with employees, aims at enabling and making improvements visible
both in the activity, by teachers themselves, together with colleagues
and ultimately for the students, where the goal is to improve teaching
and learning. In learning organizations the goal is to achieve a "shared
vision" amongst each other and an environment of creativity and
enthusiasm. This pedagogical performance review could work well as a
strategy to highlight the pedagogical activities, provide space for
reflection and creativity.

Reflection of the pedagogical performance review
The implementation of the pedagogical performance review was
introduced in order to visualize the educational activities and
strengthen the educational culture in the organisation. All teachers
that participated was very positive to this interviews, maybe one
possible hindrance to use performance review might be that not all
teachers are equally interested in these specific issues. The pedagogic
leaders have an important role to support and inspired the teachers for
example develop pedagogical issues.
The role of the pedagogic leaders, in different stages of the PDSA
model, as they have been used in the projects of the study:
Plan: As shown above, the general direction of the teacher and
learning activity was set in this planning stage. Here the pedagogical
leaders play a big part in setting the agenda and delivering ideas on
how to proceed and points towards a long term goal ,which in our case,
was to implement a pedagogical profile; a curricula and a pedagogical
performance interview routine. The main goal of the pedagogic leaders
for the three cases presented in this paper was to try to reach
sustainable change by the mutual use of pedagogics.
Do: In the doing phase, the three pedagogic leaders (and authors)
encouraged colleagues to reflect on their current state of performing
teaching and learning. This way they tried to set the scene so that
existing flaws in the educational setting were highlighted and
recognized.
Study: In the study phase, the pedagogic leaders engaged staff
discussions on how to secure a change that was in fact an
improvement. Also, they needed to secure the necessity of the change
to be well-founded and internalized in all participants. For example,
the pedagogic structure applied in the think-tanks used in the
curricula development work, was a modified form of creating the work
as a joint enterprise concerning teaching and learning [27], where all
teaching staff were drivers of change who contributed and reflected on
improvements needed.
Act: In the act-phase, suggestions for developments were verbalised
and documented, and thus made an important foundation for future
follow-ups. The pedagogical leaders not only assisted in formulating
these actions but also encouraged and showed direction in ways to
follow them through. In the pedagogical review example, the leaders
encouraged colleagues to pursue the goals set at the meeting and made
sure to have regular continued meetings.

Discussion
Main findings
The three examples of pedagogic development illustrated in this
multiple case study [20] are set up, ultimately to enable students to gain
competencies to meet the constantly changing demands from health
care [28]. Through implementing more interactive teaching strategies
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and internalizing structures for pedagogic development and agency,
students are more likely to gain increased skills of use in their future
work as reflective practitioners [5,29], and reach the general
competencies and specific learning outcomes stated in e g. curricula’s
and profiles. This has been shown by Capobianco [30], whose results
from action research strategies to develop the education to become
more gender neutral indicated that teachers as researchers of their own
practice gained new knowledge about teaching and generated a cluster
of pedagogical possibilities for inclusive, dynamic teaching.

Comparison between the cases
On an individual note: One beneficial starting point in this
developmental work was that all participating teachers already
possessed collaborative learning competencies which are important
since they lay a beneficial foundation for being open to change and
willingness for being flexible. Also, mutual insights by all staff, in the
learnings outcomes, as well as, the goals of professional competencies
are a prerequisite for implementation and regular use [31]. These
include cooperative teaching skills, like being on time, showing a
balance between active and passive listening and participation. They
also pose usable and reflective questions, and share information and
personal understanding. Through individual studies and personal
experiences, they have appropriate knowledge and the ability to
explain it to others, which also illuminate social competence and a
familiarity with giving and receiving feedback [31].
Our findings also illustrate how the use of the teachers’ involvement
and contributions in developing the programmes contribute to a social
action process where all cognitive resources and ideas are taken into
account [31]. On an individual note, suggestions are that descriptions
and documentation of one’s own educational work could stimulate
reflection and promote professional development of academic teachers,
which might also generate scientific publications on pedagogical
development that can raise the academic renomeé from a pedagogical
viewpoint [32]. Thus, using the combination of case study
methodology and action research approaches provide an excellent
insight and learning activity for the scholars and the pedagogic leader
her/himself.
From a group perspective: In terms of students learning, some
trends indicate the values of group-work and case-based educations
and letting students study beforehand whilst using teachers mainly in
as facilitators in seminars (flipping the classroom) [33]. These
strategies allow more interactive teaching and have been shown to
enhance learning [34]. In addition, learning is to be best performed
through collaborations. The most common definition of 'collaborative
learning' is that it is a situation in which two or more people learn or
attempt to learn something together.
Organisational aspects: Collaborating and negotiating with others
has also been shown particularly relevant for people whose role it is to
constantly reflect over and evaluate one’s teaching. Commonly
university teachers, face having to take ownership of existing
limitations and take initiatives towards desired actions [18]. In our
views, the final goal achievement is not to get the action “right” or even
to maximize effectiveness within an existing conceptual framework, or
in McRoy and Gibbs [13] terms “only take on a deliverer role” as
academic leaders. Rather, it is to move on a collective journey towards
a new understanding of what we are doing, which in itself would open
up new possibilities for action as joint reflective practitioners [5] with
sense of pedagogical agency [29].
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We also believe it is important to use developmental models and
strategies concerning pedagogical issues and to make improvements
visible and thereby increase teacher’s self-esteem. It is also central to
perform pedagogical activities amongst teachers and within the
organisation, such as how to work, attitudes and to motivate each other
and develop pedagogical issues, thereby maintaining high quality
standards of teaching and learning [27,35].

Pedagogical implications
One benefit of initiating dialogue-based educational development is
to gain an understanding and knowledge of teachers' attitude towards
education; their ideas about learning and teaching; their learning
activities in teaching and their approach to teaching. All these elements
are significant key elements for the quality of education. It is also
important for teachers to become more aware of their own approach to
teaching and learning, which our work made feasible. Trigwell et al.
[36] suggested that there is an association between one’s approach to
knowledge and awareness of one’s knowledge, which contributes to
how students learn. Our findings match research stating the
importance to provide regular opportunities to develop the
organization’s human capital, allowing people to develop knowledge
and skills that they can put to good use in their different contexts [37].
Furthermore, surpluses that teachers feel are that their efforts bear
some fruit, thereby contributing to a sense of efficacy that is vital to
future improvements. This study also supports the value of higher
education and pedagogical leaders to reflect in their organisational
work from a variety of perspectives. There is a need to be aware that
the organisations are often scarce in resources, where differences in
needs, interests, perspectives, power, and influence constantly affect
the work of both academic leaders and teachers [37]. Similarly, Lieff
and Albert [38] stated that complex issues, such as resource personnel,
time, facilities, or finance, were believed to be behind some of the
tensions in educational work. The findings, correspond with Quinn
[3], illustrating that pedagogical leaders benefit from setting and
following an agenda, map the distribution of power and interests,
develop strategy, build linkages, and negotiate. In universities where
time is of the essence, we suggest employing management as well as
pedagogical leaders encourage teaching staff to enhance their
pedagogical competencies. As mentioned earlier, Harden et al. [2]
identifies this as the pedagogical challenges of medical researchers; to
also address the developer role in relation to educational tasks. If such
roles are ignored, or under-acknowledged it is suggested to threaten
inclusive, deep-learning pedagogics [9].
Hence, universities need pedagogical leaders who have a mandate to
act in defense of pedagogical educations and skills so that the research
departments and divisions influence on educational programmes are
weighted against quality of teaching and learning [39]. It is also
important to have pedagogical leader who take responsibility in
highlighting pedagogical and educational needs and limitations. If
their work and competencies are promoted and used wisely over a
prolonged period of time there are likely to be large benefits for
students’ learning.

Methodological considerations
On the basis of the above, our display of PAR usage as a frame work
for quality improvement provides good possibilities for transferability.
Further, it is relevant to anyone involved in the pursuit of health care
education generally and teacher education and development
particularly.
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A critique to previous PAR implementations is that they often either
focus on change or on quality improvement, where few have combined
the two into a joint venture of change and quality development [25].
We argue that our implementations opt for change that, in turn, will
have a likely positive effect on the perceived quality in the education of
students. Mutual for the three cases is that a pedagogic vision / profile
is either developed by, or introduced to, the staff and that the
pedagogical leaders have not only been deliverers of teaching and
learning strategies in a pedagogical structure that is pre-decided and
fixed but have taken on a developer role. In correspondence with
McRoy and Gibbs [13] we also found that academic leaders reach good
progress in quality development by planning and then inviting
teaching colleagues to co-act in describing, developing and using a
future course of direction.

Conclusion
The study illustrates PAR as a potential strategy to highlight
educational activities, provide space for reflection and creativity on the
individual and at the organizational level, as well as an overview of
how the system enables or hinders the quality of education.
We have illustrated and described how academic leaders in
pedagogical developments can engage teachers by using a PAR
perspective, and it seems to be a fruitful method to use when initiating
and performing pedagogical development and change within a medical
university setting.
Here, taking use of the pedagogic leaders developer roles have
shown highly important indicating that they have the potential not
only to be used as deliverers of new directives, structures and ideas, but
also be able to be developers of the pedagogic work within the
organization, and between colleagues who contributes to education.
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